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PART | - ELIGIBILITY CERTIFICATION 12CAS

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12cAs

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 7 Elementary schools (includes&-
(per district designation): 2 Middle/Junior high schools

0 High schools
0 K-12 schools
9 Total schools in district

2. District per-pupil expenditure: 1014(

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the prinal has been in her/his position at this sct 3

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 35 22 57

K 23 23 46 7 0 0 0

1 33 30 63 8 0 0 0

2 36 35 71 9 0 0 0

3 38 40 78 10 0 0 0

4 28 45 73 11 0 0 0

5 35 23 58 12 0 0 0

Total in Applying School: 446



12CA5

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

31 9% Asian

0 % Black or African American

4 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

55 % White

10% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 3%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 8
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 6
until the end of the school year.

(3) Total of all transferred students [sum of1 4
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.02
divided by total students in row (4). =~

(6) Amount in row (5) multiplied by 100. K

444

8. Percent of English Language Learners in the school: 5%
Total number of ELL students in the school: 20
Number of non-English languages represented: 8

Specify non-English languages:

Vietnamese, Korean, Japanese, Mandarin, Germaonésean, Russian, Other Non-English



12CA5

9. Percent of students eligible for free/reduced-priceals: 2%
Total number of students who qualify: 8

If this method does not produce an accurate estinfathe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 8%
Total number of students served: 37

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 3 Other Health Impaired

0 Deaf-Blindness 13 Specific Learning Disability

0 Emotional Disturbance 21 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 18 2
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 1 4
Paraprofessionals 0 7
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 2 1
Total number 22 14

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 24:1




12CA5

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 98% 97% 98% 97% 97%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12CA5

Oak is a small, diverse school within the Los Al&hool District. With a dedicated staff and hard
working students, our academic success, as measytee annual STAR test, remains impressive and
consistent. Working together with a small teamugdport staff, English Language Learners and stisdent
identified for Special Education services outssiage and local norms and continue to make progress
While these academic measures make Oak’s progasgd@assess each year, the strength of our school
lies beyond test scores.

In the Los Altos School District, communication aswnmunity are both values and assets. At Oak, our
Site Council, consisting of staff and parent repn¢stives, creates a family survey to answer tlestipn
“How are we doing?” with respect to all the varaegpects of school experience. Overwhelmingly, each
year, the respondents concur that the greatesgsiref the school is its community. With a custodi

who has cared for the school for 20 years to & stabse average tenure is 9 years, and many of whom
live in the community, to supportive families andended families, Oak School exemplifies what it
means to teach the whole child. Our mission staténaeademic decisions and traditions illustrage th
value that we place in each other.

With input from all stakeholders, our Site CoumeNitalized our mission statement last year: OdkoSt
develops academic and social skills in our studestrizing to build a strong foundation for lifelgn
learning, personal success and community involvénidrs statement describes why we are “Blue
Ribbon Worthy”: while ongoing academic successngadrtant to us, we set a bar that extends beyond.
Personal success means being successful in endeasigie and out of school, and learning to become
involved citizens.

A student’s day at Oak begins with a short, comtyuitag salute lead by the principal. Students are
welcomed to school, short announcements may bedhand the tone for a good day is set. From the
moment the Pledge of Allegiance ends, students biad classrooms staffed by teachers who genyinel
enjoy each others’ company and collaborate regulaften on their own time. Teachers strive to
continually challenge high achievers and meet #exla of others by participating in district-spoesor
and other special training opportunities. Best fitas are shared at regular staff meetings. Academi
learning is our focus: through the Child Study Tgaocess, teachers and parents work with Support
Staff to identify student learning needs and dgv@lans to best support needs of individual stuglent
The resource team creates a schedule of suppaghddgo minimize interruption to a student’s day a
to maximize support for teachers and students. Bacgdemic days also include enriching, educational
experiences planned by teachers and/or supportedrdyTA. Students meet with ‘buddy classes’ and
complete projects together; participate in art andarden lessons hosted by volunteer parent dgcent
and learn music and technology from programs aachirs supported by the district’'s education
foundation.

Together with a cohesive, progressive PTA, Oal sfédr a variety of social learning enrichment for
students. Students take advantage of leadershiptopjties with Project Cornerstone, our life skidind
anti-bullying program and “FLOW”: Future Leaders@ifir World. Oak School adopted the Project
Cornerstone program as a result of parent suneflecting a lack of student comfort on the playgrdu
After two years of implementing a school-wide sldabeok program and learning a language with which
we can all communicate, students and parents lmtéhthe positive difference on the playground.
Students choosing to participate in FLOW activiagend teacher-sponsored lunchtime club meetmgs t
design everything from small to school-wide sentearning projects that benefit our local community
and far, far beyond. Recent projects include supppthe “family giving tree” to adopt local fanié

and make their Christmas wishes come true and stupgp@ Free the Children initiative to adopt a
community in Sierra Leone, Africa, and supply thads to build a school. After meeting their impress

7



goal in one year, students returned the next yei@rahined to earn funds to fill the school withthi
necessary school supplies that the children woeddin

Oak’s parents are a valued part of our communityels nearly 400 are members of the school PTA.
The Oak PTA supports and enriches our school vaigilemic and social events: Our annual Fall Walk-a-
thon brings out nearly the entire student bodytrieich their legs while raising funds to suppont ou
ongoing technology and fine arts’ program initia8yamong others. PTA understands the value of and
supports staff collaboration throughout the yeaadhers working together leads to fun, educatidags

at school and away. For example, 1st grade stwdiesin a day of small-group experiments in our tinul
purpose room; 4th graders experience a Missiondoayplete with making bricks, building missions and
“branding cattle”. All grade levels travel locally connect with the rich resources around us, TRASA

to nature. Our inclusive, active community, rigags@cademics and care for individual student success
make us a Blue Ribbon worthy school.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12CA5

1. Assessment Results;

A. The California State Board of Education uses fierformance levels for reporting individual stotde
performance with respect to demonstrating knowlaafggade level content standards: advanced,
proficient, basic, below basic, and far below bagicOak School, we maintain high expectations #iiat
students will achieve at the proficient and advariegels of our assessment, the Standardized Gestin
and Reporting (STAR). We have a process in plagedeide interventions to address students not
achieving at those levels. As our data shows, theepast five years 89% of our students or more are
scoring proficient and above.

At the beginning of the school year, target stuslen¢ identified for additional support. The reseur
specialist meets with the principal and other mambéthe resource team to analyze student
performance indicators from previous years andrdéb® next steps. Classroom teachers from the
current and previous years articulate teachinglearthing strategies that are successful for indiaid
students. Students who are not proficient, whandidachieve a year’s worth of growth or who have
Individual Education Plans may be recommended fohitdd Study Team meeting to bring parents and
specialized staff to the table together. Our gepébiwork together to determine next steps necgssar
identify the cause of a student’s struggle andégifto eliminate other possibilities. The studmaly
then receive additional support in a small groupregin his identified areas of need. He may rewvie
classroom curriculum in a different environmenpaoactice a discrete skill with a focused lessomfian
alternate curriculum.

Because the majority of our population consistestigre proficient or advanced, we also have systems
place to challenge those students to continueaw @nd excel. Success is measured through other
performance indicators in the classroom (i.e. tercheated assessments, public speaking) and in the
school (citizenship, student leadership). This ge8ite Council is working on defining what success
means for an Oak student.

B. Looking at Oak’s performance data over thefiastyears, what is striking is the students’ and
teachers’ consistency over time. As mentioned, lekhigh success rates and students are congistent
performance across subjects, grade levels, andseNmgroups. Additionally, many of Oak’s subgroup
populations are so small that they are statistigalignificant. These include low socio-economic
students, English Language Learning students, aadi&8l Education students. Any discrepancies in
scores for those groups can often be attributedsiogle student. Individual student concerns were
addressed in answer "A" where our Child Study Tedentifies concerns and provides student-specific
interventions.

In analyzing our Standardized Testing and RepofBIAR) scores in more depth, there is very little
variance among subgroups, grade levels and subyetsire fortunate not to have any significant
achievement gaps between the scores of all studadtthe test scores of subgroups. In 2011, stsdent
with disabilities at Oak scored slightly below stats with disabilities district wide in both Engdjliand
Mathematics, but still scored significantly bettesin students with disabilities at the County atedeS
level. Sixty-four percent of students with disai®k scored Advanced or Proficient in both Engéisi
Mathematics, compared to 34% at the county level2&596 at the state level. In order to continually
improve the student achievement of students wihfiiities, we investigate each child individually
ensure that we have created the individualized adhrc program to best meet their unique learning
needs.

We are particularly proud of the gains we have se@ur students’ writing achievement as measused b
the state writing assessment over time, whichrisctliy correlated to district-wide writing profesaal



development. Our success is largely due to theldewent of common writing instruction language and
strategies across all grade levels. In 2006, 7@upGrade 4 students scored Advanced and by 26&1, t
number of students scoring advanced increased%o W& continue to track the performance of Oak
students when they transition to Junior High arditicrease in writing performance continues. In our
most recent data, 71% of all seventh grade studented Advanced on the writing assessment, 27% of
all 7th grade students scored Proficient, and @éyof students scored below proficiency level. Tigis
phenomenal as 98% of our seventh grade studenéhieving at grade level proficiency or abovehia t
area of writing. These significant gains highlighe importance and power of teacher professional
development.

Oak’s Academic Performance Index (API) revealsdditeonal data set that points to the consistent
strong achievement of this school community. Wttikre have been a few dips and gains over the years
the trend is a positive increase. Looking back @leven years of data, the API has increased twenty
points, from 963 in 2000 to 983 in 2011. This stedrease over time highlights our commitment to
consistently question current practices, investigesw instructional strategies and invest in psitesl
development to improve the learning experiencesliastudents attending Oak School. We have reached
the top of the standard as defined by the Sta@abfornia, but are not complacent and are conlstant
learning how to most effectively meet all studestds.

2. Using Assessment Results:

Continuous improvement is our goal, since we arelfiate to have consistently high performing staslen
and highly qualified teachers. Students are asdde=guently: we have taken advantage of innovative
technologies that provide immediate student feeklbad data that we can use to inform instruction.

Each school year begins with an analysis of theipus year's STAR data. Teachers set individual and
grade level goals based on this data, and theydeawput to the school’s Site Council for goalimr
Single Plan of Student Achievement. Each year sulpgr are identified for whom we set goals and
allocate resources. To complete our Single Planytilize local data in addition to STAR to identify
social and academic goals for all students.

In language arts, we use a variety of local assestnto inform our instruction. Writing samplesalit
grades are given at the beginning of each trimestérive instruction. Teachers recently adopteditbe
of “painted rubrics” where a genre-specific rubsizised repeatedly over the course of instructsngu
different color highlighters to illuminate studegrbwth and continued struggle. In the primary geade
teachers use the Directed Reading Assessmentdassasteident reading fluency and comprehension.
Students whose skills are deficient are given tH2HDS assessment to help teachers group studetits wi
similar ability and identify areas of focus for dhgxoup, remedial instruction. Oak’s resource fstadrk
closely with teachers to provide support to stusiémtmally identified through the Child Study Team
process as well as those who do not officially dydlut will benefit from additional support. Thygar

in the upper grades, teachers identified assessrfrent Houghton Mifflin that provide the most usefu
data to have the greatest impact on instructiamdestts take these assessments throughout the year.

Teachers conducted a similar process with the Foodsman EnVision Math program. They determined
that students take an initial math inventory, pgiddtopic tests” and benchmark tests each trinmeste
addition, we use two very exciting tools for matre Data Management Module (“DMM”) supported by
the Santa Clara County Office of Education and Kheademy. The DMM is a web-based tool that
allows teachers and administrators to sift throaigth analyze student data very quickly. Subtest
performance is easily analyzed and the data ugedifdent grouping for instruction, if appropriate.

Local assessments can be uploaded into the syatehstudent performance on regular benchmark tests
has been tracked and compared to STAR performandbd past few years. This month, we purchased a
scanner for our school to be able to maximizeaatiion and store more local assessments. DMM is a
great tool for communicating with parents, as wehe of the reporting functions provides a great
summary of a unique student’s performance thabeashared at a child study team meeting or parent-
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teacher conference.

Khan Academy is another exciting tool that is nevdgk this year. Students in 5th and 6th grade have
accounts on this online site that allows studemtsdrk through math modules and get individualized
support at their own pace. Teachers in the ouriclistorked closely with Sal Khan to fine tune his
“knowledge map” in which students work at their opace reviewing concepts beginning with basic
addition. As a student shows proficiency on a tpglfiee is able to move on to increasingly complex,
related topics. When a student is struggling, bémeaccess to “hints” from the system and narrated
videos that provide instruction on the computatigmacess. Teachers are students’ coaches; pa@mts
be added as well. The Khan Academy curriculum DOEX replace teacher instruction in the
classroom but supports students receiving individed instruction that meets their learning needs.
Dashboard tools allow teachers to monitor studemkwand progress AS IT HAPPENS, so in addition to
the immediate feedback the system provides studietsystem also provides teachers with instatat da
on student work and progress towards individualggeaabling them to efficiently group students by
ability, mitigate learning issues and effectivedyget their instruction to meet student needs.

Lastly, 1 would like to highlight a communicatiood used solely in 6th grade: the PowerSchool Stude
Information System’s “Parent Portal.” Oak teacheese first to pilot the portal which opens theiade
books to parents and students from home. With @nligg-ins, students and parents can monitor up-to-
date progress. This gradebook transparency deesrpasent concerns and subsequent emails about
progress reports and report cards. Missing andakgignments are easily visible: Students learn how
assignment grades affect overall grades and amusaged to become accountable for their school work
Families are one step better prepared for our middhools where the same system is in place. At all
grades, we remain in close contact with parentardigg their children’s progress and evaluate oalst
regularly to see that they are as efficient andatiffe as possible.

3. Sharing Lessons L earned:

Sharing successes and best practices within oookdrstrict and beyond is a goal in our Los Alfss
year Educational Blueprint. Within the district, e promoting communication with an online living,
growing “LASD Learning Community” on Ning. All distt staff have been invited to join and interact i
this online space. Active discussion groups incli@@mmon Core Standards” and “Khan Academy
Implementation.” To reach beyond our district, thésr we have begun a new practice in Los Altos to
highlight the innovative work we are doing by holgii‘innovation in Education” Events. This year we
have held three events focused on blended leawithg<han Academy. Our intent in hosting these
events is to make what we are learning public &agdesinnovative instructional strategies that hivee
potential to transform education beyond LASD. Téeeption from other educators has been incredible.
We have been able to share our work with over #0adistricts around the world and have a waiting
list of districts and organizations wanting to lefirsthand about the innovative work in which the
teachers at Oak and in LASD are engaged.

Information in our district is also shared througlyular district inservice. Teacher-leaders arkedal
upon often to assist in the planning and implemeontaf staff release days. Topics generally inelud
sharing of best practices and learning new cumimulOak teachers represent their grade levels on a
variety of committees. Current committees inclutke District Writing Committee, Response to
Intervention Committee, District Technology Advig@roup and Curriculum Council.

At Oak, for the past two years we have been fogusimlearning student grouping and differentiation
strategies using the models of Doug Fisher’s Grddakease of Responsibility and Spencer Kagan's
Cooperative Learning. Staff members share thelpgei opportunity and responsibility of attending
trainings sponsored by the district or supporte®by’'s PTA and bring their essential learnings back
the staff at staff meetings. This fall, we sharadsuccess in implementation with the districtisstees.
In addition, the principal shared the rationaleudsing Kagan’s strategies to invigorate instructonl
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encourage student-centered learning experiencagigirict administrators. The entire elementaaffst
was able to experience Kagan’'s Cooperative Leartnaiging on January 18 of this year.

4. Engaging Familiesand Communities:

Oak is a small, community school with a wonderfigtdry of connectedness and community support.
While shrinking federal and state dollars havettgled our belts, together with our community weehav
evaluated what is critical in our students’ edumadiand allocated resources accordingly. Studecess
is at the heart of every decision: when a studegisfwelcome and connected to others on campus, the
foundation for academic success is laid.

School and community partnerships help us achiggegbal. With our local high school steps away, we
find opportunities to bring the communities togetflghe marching band comes to impress us with their
field show performance once a year. The chorushtraeins a highly popular extracurricular 2nd-6th
grade chorus that meets before school! And justythar, we've established a high school buddy
program. High school leadership students comertchlwecess once a month to join in students’
playground games. They are inclusive of all stuslend positive role models.

In addition to the rigorous curriculum we teachk®@deachers are passionate about bringing thedworl
Oak School. We connected with the Free the Chil@eganization two years ago and Oak students were
motivated to make a difference in the world anddmething to positively affect the livelihood of

children elsewhere. Students dug in their pockedsarganized events to raise the necessary funds to
build a school in Sierra Leone. The following y#@y returned and raised the funds to purchaseocho
supplies for every student in that school. Frora &xperience, the Future Leaders of our World, or
“FLOW,” club hosted by three teachers was bornd&mas of all ages opt-in to community service
projects. Selected projects include donating tddabal Christmas Family Giving Tree, filling baclqbas

with school supplies for local students, supportimglocal humane society, and conducting a foodedr

Parent support begins before the school year belgits hosts a Back to School welcome event where
class lists are posted, newcomers are welcomedyfaswlirse, volunteers are solicited. Living in@ih
Valley, our parents are connected to amazing ressuhrough their places of work. To excite student
interest for our annual science fair this yeargpts at Google were able to bring Google’s selfidg

car to Oak. Students were able to see and touclscience” as well as ask questions of Google's
engineers and scientists. Another example is theckaof our Living Classroom Curriculum: a parent’s
passion and grant-writing skills brought severatigas to Oak’s campus. Now curriculum has been
aligned with state standards at all grade levetsdoh lessons in both our native and edible gatden
Parent docents lead students in open-air, handisssaons together with classroom teachers.
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PART V - CURRICULUM AND INSTRUCTION 12CAS

1. Curriculum:

All of the instructional materials we use to sugpare curriculum are State-approved and alignel wi
standards. In language arts and reading, we uti@meghton Mifflin Medallions, K-5 and Prentice Hall
Grade 6. The faculty feels that these program geoai strong foundation for ELA instruction and then
supplement the core curriculum with grade levelrappate novels. Where appropriate, teachers invite
authors to visit and/or involve students in an autitudy. Teachers offer a balanced reading proginam
includes strategies of direct instruction, phongesded reading groups, literature groups, andvgitAt
each grade level, The Write Tools and Step up ttingrprograms are used to provide common
vocabulary and writing instruction for all studenfgachers also use writing prompts of various e
cross curricular areas that address the languagstandards.

In mathematics, teachers make use of direct and groap instruction as well as manipulative haods-
experiences for concrete skill attainment. In Gsaded, teachers are using both the enVision and
Investigations components of the Scott Foresmagrpm. Beginning in Grade 6, the McDougal Littell
textbook is used and continues at the Junior Highgrades, K-5 teachers differentiate in math using
small group instruction, but beginning in Grade & negroup students to provide the opportunity ke ta
an accelerated Pre-Algebra course. This year wapocated the use of Khan Academy which allows
students to work at their own pace and receivey dasfruction tailored to their specific learningets.

Our FOSS science adoption focuses on critical thinkkills and the inquiry method of learning.
Students are taught through a series of hands{ogriexces and learning labs. Teachers are able to
further enhance science instruction through oumig\Classroom/Garden Program. Gardens have been
created on campus to support instruction for eaatieglevel. As teachers work with students in the
garden, they have the support of Garden Docentsg@den docents help to prepare and maintain the
gardens. To further support the inquiry methodciersce, all students are encouraged to participates
annual science fair.

In Social Studies, our Grade 6 teachers beginilizeuthe “History Alive” curriculum, which is bageon
experiential learning. Teachers enhance and supgpodtate standards by creating simulations and
scheduling special learning opportunities suchvdalk Through the American Revolution.” In this
simulation, students are assigned a historicalacier prior to the simulation and must learn alblowst
character. On the day of the walk through, studeortse dressed as their character and role-play many
historical events.

Teachers have the capability of enhancing everjestiarea with components of technology. In our
district we have a continuum of technological skithr kindergarten through eighth grade that erssalle
students are taught the necessary skills to ubadagy as a tool throughout their school careeir. O
school is equipped with an up-to-date computerdapported by a part-time lab assistant, primarily
utilized by primary grade teachers. Students apesad to a variety of subject-matter-related websit
and keyboarding, and utilize presentation softiiieePowerPoint and Keynote. In grades 4-6, teacher
share a laptop cart at each grade level. Studentsoe word processing, become proficient with
presentation applications like iMovie, perform agmiate web searches, utilize web tools and sited,
are learning to use Google apps, particularly adgr6. Students and teachers enjoy the collaberativ
nature of the software, allowing for easy commemtgroup projects and grading capabilities. As
described elsewhere in this application, 5th ahdgéade students access Khan Academy regularly to
support their understanding of our math curriculum.

In our primary grades, PE, health and nutritioniategrated into the teacher’s core program. Teache
teach students the relevant PE standards withuibygost of the SPARK PE curriculum. They often work
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in teams and students rotate through standardstedetations. Upper grade PE (Grades4-6) is tamght
a credentialed PE teacher for 60 minutes a weedddiition, students enjoy participating in the ainu
50-year tradition of our district-wide “Junior Olynes,” complete with opening ceremonies and medals
for top performers. Health and nutrition are insdgromponents of our science program, and taught by
classroom teachers.

We are fortunate to provide our students with B fice arts curriculum. All students are taughtvéat
our Art Docent Program. This program utilizes temirparent and community volunteers to teach grade
level art lessons. Each grade level has a seriag t#ssons, where students receive instructidining
watercolors, pastels, clay and other art mediade3tis in grades K-3 participate in a Starting Arts
rotational program that exposes students to voaaiendrama and dance. Beginning in fourth grade,
formal music instruction begins with classroom vouoasic and recorder. In grades 5 and 6, students
have the option to begin playing an instrumenttrimeental instruction is then offered twice per Wee
one small group, instrument-specific lesson andlarger group lesson either in the band or the
orchestra. Students who elect not to play an insnt continue with vocal music twice a week. All
students are involved in a minimum of two concpesyear where they showcase what they have
learned.

2. Reading/English:

All curriculum is rigorously explored through ousttict Curriculum Council during an adoption cycle

In the last adoption, teachers selected the HouagMitflin Medallions English Language Arts
Curriculum for students in grades K-5; Grade 6 heag selected Prentice Hall books and readers. @oth
these reading series provide interesting storédsyant practice materials, and useful assessna¢atal
start students on the path of strong ability afal/a of reading. These state adopted materials also
include rich vocabulary instruction, spelling ardgmar. However, in addition to the basic curriculu
provided, teachers at different grade levels suppte with literature novels to further enhance the
program. Beginning in kindergarten, our readinggpam is balanced with whole language, phonics and
decoding and advances to comprehension and appficat

In the lower grades, students are flexibly grougedtheir reading skills develop. Students receive
targeted reading support at their instructionatl@n a daily basis. They also participate in sthare
reading and guided reading, and take home levalelshon a weekly basis to share with their parents.
Literacy-promoting activities are embedded in ottmntent areas. Online tools such as “Razz Kids/ ma
be implemented to increase student motivation aindigie reading practice in a different venue.
Struggling students may receive additional smaiugrhelp in the resource room in the afternoons or
read with a volunteer retiree from the “Avenidas™Bartners for New Generations” organizations.

In the middle and upper grades, students readietyaf novels that complement the language arsalba
program and often also enhance understanding @l stadies themes and standards. Students take
regular benchmark tests, the results of which teddphers divide the class for small group instoucti
Additionally, students may participate in small-gpditerature circles. Oak students enjoy reguisits

to a well-stocked library with a very knowledgealibearian. The library is open to students at lunc
recess for reading and quiet chatting with frierzoha] it is nearly always full, rain or shine.

3. Mathematics:

Our goal in mathematics is to provide all studewith the opportunity to gain mastery of conceptsisT
means they must be able to apply the knowledgehbeg learned in real world contexts. Many of our
teachers use a pretest to determine student gtgepgor to beginning a unit of instruction. Thaalftom
the pretests help teachers determine the apprem@aing, topics that require the most instrucéind
how to best group students to meet their needsleWd strive for mastery of topics we also recogniz
that there must be a built in review componentisuee students are maintaining learned skills and
knowledge. Teachers incorporate a daily spiralewwio support previous learnings and a “Problem of
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the Day” to extend students' critical thinking aapplication of mathematical concepts. All of our

students have access to math manipulatives whehegularly included as a part of the lessons and
opportunities to collaborate with classmates orhngaimes and challenges. We have begun to focus more
on the why behind math, encouraging students ttaaxtheir thinking and explain, either spoken or
written, their mathematical thinking. It is not exgh for students to “have the right answer;” we wan
students to understand how they got to that anane@mwhy the process is just as important as tta fin
product.

Beginning in Grade 6, we have a leveled math progiad have an additional teacher on campus to teach
an advanced pre-algebra class. Over the yearsaweedeveloped a strong criteria for placement of
students to ensure the math placements are apgedreveling math at Grade 6 allows us to proegide
more challenging curriculum to those students @inatexcelling, but also helps to lower class siaethe
accelerated Grade 6 and grade-level classes. Téléesitiass sizes in grade level math allow teacteer
spend more individual time with students to enshey have a strong math foundation prior to leaving

the elementary school setting. When students ewggling with math concepts, we utilize instructbn

aides to further lower class size and increaseaurmeunt of small group instruction time providedtbg
teachers.

4. Additional Curriculum Area:

Oak’s mission statement expresses our desireddests to become lifelong learners and find their
passions. A curricular area where we support ststlanquisition of essential skills and knowledgéni
science, with the exciting FOSS program. Whileithglementation of FOSS requires training, time and
dedication from the teachers to set up labs andreradl components and specimens are on hand, our
fifth grade STAR science scores and student adgwdbout science speak to our success. In adtlition
the science that happens within the classroongratles’ science curriculum is enriched by the Lgvin
Classroom docent program. Standards-based sciessmnis, that often integrate with social studies as
well, take students out of the classroom to onta@fgardens on campus. Second graders recall their
experience of taking “wheat to pretzel” for the ation of their elementary career.

Beginning in kindergarten, students are invitedadhe work of scientists: use their senses, make
observations, develop hypotheses and test theme®tsilearn the scientific process and work
collaboratively with peers. When students workiioups, individuals are responsible for differerigo
within an investigation. Throughout a student’surenat Oak, he or she is encouraged to participate
annual science fair. Students work alone, in pair# groups of three and historically more th&0 1
projects are entered. All sixth grade studentsqpate as part of the curriculum, and it will beciging

to see what they produce for this year's fair. Scgeminded parent volunteers work with teachers to
drum up support each winter, and bring excitingegxpent ideas to share at recess and lunch times.
Sometimes they bring science trivia questions arstivars to morning flag salute. This year, in aoreff
to encourage even more participation in the sciémceparents partnered with local businesses.gl&o
scientists brought their self-driving car to thek@éayground for students to see, touch, and asktgqns
about. Parent mentors with scientific careers effexarly morning brainstorming and check-in session
It is difficult for students not to love sciencetlihis level of dedication and support from thbeaul and
surrounding community.

5. Instructional M ethods:

As previously stated, honing strategies for diffeieing instruction for students is a focus at Gakool.
Not only are teachers working on refining instrantl strategies in the classroom, they are wortong
establish goal-setting cycles with individual stoideto help them understand their own learninggyoal
Prior to accessing school resources such as th@rgacenter, student learning is differentiatethie
classroom. Depending on the subject matter, therdiftiation looks different. However, teacher&noft
use flexible grouping to provide students with sippropriate level of peer, adult, or teacher supfiror
the primary grades, this often takes place duringanguage arts block.
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Our Scott Foresman math program allows teacheradity differentiate appropriate classwork and
homework. Teachers utilize online or paper “quibkaks” to assess student understanding of a given
topic. The results of the quick check determinetivbiea student completes remedial, practice, or
enrichment level homework. In the upper grades kheademy is used to further support or extend
student learning in math.

When classroom tactics are depleted, students mtw¢he realm of our resource program, often aith
Child Study Team meeting first. Together with pasethe team determines what supports and
accommodations can be put in place to supportdestuWhen appropriate, small group instruction
and/or replacement curriculum may be considerethefimes additional support is placed in the regular
education classroom with one of our aides to redtwwgent time out of class. We often use thisepat

to support English Language Learners.

Technology is embedded in many aspects of a stsdday. Upper grades have access to laptop carts
which they use to access Khan Academy online, eraataborative documents and presentations using
Google’s tools, and prepare products to share uemwig like iMovie, PowerPoint, and Microsoft Word.
In primary classrooms, teachers are more likelygtaitilizing document cameras and LCD projectors to
make lessons collaborative. Some classrooms axanéde to have FM Audio Systems; we hope to
expand into all. Teachers get sick less often &undksits are apt to be more engaged because they are
better able to hear teacher instruction and quesfiom their peers when using the system. When
students give oral presentations, every word cadmeled clearly. Every seat in the classroom isselm
the teacher.”

6. Professional Development:

All professional development offerings are basedtate standards, board and administrative goals an
teacher/staff survey of needs. In-service days wlistict and school needs. Mentoring, coachingy ne
teachers enjoy support providers and supervisimm the Beginning Teacher Support and Assessment
(BTSA) program who offer individualized staff adaisce. Self-assessment, grade-level meetings,
individual goal-setting, faculty meetings, bookladiand review of student work also provide feedback
related to professional needs and collaboratiorfa€ititate district-wide communication and
collaboration and move us into the 21st centuryyavestablished a new online social-networking tool
open only to Los Altos School District staff menbealled a “Ning”. Our Ning allows and encourages
staff to share resources and best practices asmwdikscuss specific, current challenges toge8iax-

level staff development has focused on productiesig work strategies and 21st century learnindsskil
This school year, all will continue to be focusedprofessional development around Kagan’s
Cooperative Learning skills, as they are appliethéostate standards taught in any subject arearé/e
laying the groundwork for thinking differently alktceaching and learning in order to prepare for the
implementation of the Common Core Standards in 2014

LASD provides a hew teacher mentor and a mini-nrgmtogram for teachers new to the district or grade
level, as well as grade-level specific content views. Retired teachers work as consultants in imggo
mentoring, coaching and staff development roleachiers are provided opportunities to attend seinar
and conferences and collaborate with colleaguesplementation of best practices.

Teachers meet bi-weekly in grade levels for cufaicplanning and coordination and to identify and
address individual student needs and interventiookaboration meetings vary to include grade level
team members, the Resource Specialist, PsychqlagidtSpeech Therapists.

The impact of teacher learning on students is pesjtive. Classrooms are interactive learning space
where students interact and create products togéthall grade levels, students are involved imfal
and informal personal goal-setting throughout ttteosl year. They enjoy and are accountable for thei
learning.
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7. School Leadership:

Oak’s leadership philosophy is one of inclusion aaliaboration. The principal is a visible preseirce
classrooms and on the playground every day. Witeraendous teaching staff, students are our pyiorit
Each year the Site Council, with equal parts staff parent representatives, solicits parent opinion
through our annual parent survey. In this way wb@ainformation from parents regarding what we do
well, where we can improve, and also gauge stuctamfort, enjoyment and success at school.

Teachers and administration meet on a varietytefasid district committees to affect the policies,
programs, relationships and resources at Oak totaiaiour welcoming, high achieving school, but the
leadership committee that has the most impact dinigdual student success is our Child Study Team
(“CST"). The team consists of the principal, schpsychologist, resource specialist, speech therapis
classroom teacher, teacher representatives aralicfe; a student’s parents. The committee is kange
an asset to our school. Teachers are adamantdtiasb upper and lower grade teacher sit on the tea
because they add extra dimension to the convens&mmetimes the teacher taught the child prewousl|
and can contribute strategies that worked welégrior year to the conversation; sometimes theher
provides perspective about challenges a child raeg in the future. In this way, a particular studen
known to many teachers and staff on campus, and leage, friendly support team. Parents may be
intimidated at the beginning of a meeting for thadiid, but by the end they appreciate that wealire
around the table for the best interest of theildchi

Another team that supports student learning ati®©akr leadership team, consisting of one teacher
representing each grade level. At monthly meetipghcies, programs, and allocation of resources ar
discussed and then disseminated to grade levelgrariThis monthly meeting serves to increaseieffic
communication and subsequently shorten the infoomestharing portion of our biweekly whole staff
meetings. Staff meeting time is dedicated to disiogsissues that affect student learning, listeming
guest speakers, or learning from one another. &b#ginning of the school year, the CST team shares
any pertinent changes in special education lawacqaures and reminds teacher what student bekavior
or learning difficulties make a child a good re&io the child study team process. Another example
prior to report card conferences this fall, teashiscussed the tools they use to solicit inpunfparents
prior to the conference with each other. We inaeamsistency at grade levels and allow teachers to
understand what was happening at the grade lewelglgt above and below them.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: { Test: California Standards Test (C:
Edition/Publication Year: 2008011 Publisher: Educational Testing Service (ETS)

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month May May May May May
SCHOOL SCORES
Proficient plus Advanced 96 97 97 100 99
Advanced 77 76 87 86 92
Number of students tested 77 70 60 56 60
Percent of total students tested 100 97 100 100 100
Number of students alternatively asse: 3
Percent of students alternatively assessed 3
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient plus Advanced
Advanced
Number of students tested 2 2 1
2. African American Students
Proficient plus Advanced
Advanced
Number of students tested 1 1
3. Hispanic or Latino Students
Proficient plus Advanced

Advanced

Number of students tested 4 2

4. Special Education Students

Proficient plus Advanced 73

Advanced 64

Number of students tested 11 8 6 8 6

5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 1 3 2 1

6. Asian

Proficient plus Advanced 100 100 100 100 100
Advanced 93 95 92 77 96
Number of students tested 27 21 26 13 23
NOTES:

12CA5
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: { Test: Califronia Standards Test (C:

Edition/Publication Year: 2008011 Publisher: Educational Testing Service (ETS)

Testing Month

SCHOOL SCORES
Proficient plus Advanced
Advanced

Number of students tested

Percent of total students tested

89 91 95
66 60 67
77 70 60

100 97 100

May

100
85
56

100

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

May May May May

95
63
95

100

Number of students alternativedgsesse

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced

Advanced

Number of students tested 2 2 1

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 1

3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 4 2

4. Special Education Students

Proficient plus Advanced 63

Advanced 27

Number of students tested 11 8 6 8 6
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 1 3 2 1

6. Asian

Proficient plus Advanced 96 920 100 100 100
Advanced 74 71 92 77 96
Number of students tested 27 21 26 13 23
NOTES:

12CA5
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: : Test: California Standards Test (C:

Edition/Publication Year: 2008011 Publisher: Educational Testing Service (ETS)
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month May May May
SCHOOL SCORES

Proficient plus Advanced 99 98 100
Advanced 93 85 93
Number of students tested 71 60 54
Percent of total students tested 99 100 100
Number of students alternatively asse: 1

Percent of students alternatively assessed 100

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient plus Advanced

Advanced

Number of students tested 3 3 1
2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1

3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 2 3

4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 7 6 7
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 3 2

6. Asian

Proficient plus Advanced 100 100 100
Advanced 100 100 92
Number of students tested 23 21 13
NOTES:

12CA5

May

98
78
60

100

100
91
23

May

98
73
56
100
1
100

100

20
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STATE CRITERION-REFERENCED TESTS

Grade: : Test: California Standards Test (C:
Edition/Publication Year: 2008011 Publisher: Educational Testing Service (ETS)

Subject: Reading

Testing Month

SCHOOL SCORES

Proficient plus Advanced
Advanced

Number of students tested
Percent of total students tested

Number of students alternatively
assessed

Percent of students alternatively
assessed

SUBGROUP SCORES

2010-2011, 2009-2010

May May
929 98
93 85
72 60
97 100
1
1

2008-

2007-200€&, 2006-2007

2009
May

99
93
54
100

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced
Advanced

Number of students tested

2. African American Students
Proficient plus Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient plus Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient plus Advanced
Advanced

Number of students tested

5. English Language L ear ner Students

Proficient plus Advanced
Advanced

Number of students tested
6. Asian

Proficient plus Advanced
Advanced

Number of students tested
NOTES:

3 3
2 3
6 6
100 100
100 100
23 21
12CA5

100
100
13

May May
100 99
92 86
60 56
100 100
1
1
1
1 5
1
100 95
91
23 20
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ! Test: California Standards Test (C:
Edition/Publication Year: 2008011 Publisher: Educational Testing Service (ETS)

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May
SCHOOL SCORES

Proficient plus Advanced 97 98 100
Advanced 88 77 78
Number of students tested 58 56 60
Percent of total students tested 100 100 100

Number of students alternatively asse:

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient plus Advanced

Advanced

Number of students tested 1

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1

3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3 2

4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 5 5 1
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 1 1

6. Asian

Proficient plus Advanced 100 100 100
Advanced 96 100 83
Number of students tested 23 14 23
NOTES:

12CA5

May

91
68

56
0 10

95
80
20

May

95
63
58

100

100
82
17
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: ! Test: California Standards Test (C:
Edition/Publication Year: 2008011 Publisher: Educational Testing Service (ETS)

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

Proficient plus Advanced 96 93 100 97 91
Advanced 91 82 87 77 61
Number of students tested 58 56 60 56 58
Percent of total students tested 100 100 100 0 10 100

Numbe of students alternatively asses

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced

Advanced

Number of students tested 1 1
2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1

3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3 2 1
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 5 5 1 4 3
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 1 1 1
6. Asian

Proficient plus Advanced 100 100 90 94
Advanced 100 87 60 59
Number of students tested 14 23 20 17
NOTES:

12CA5
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: (Test: California Standards Test (C:
Edition/Publication Year: 2008011 Publisher: Educational Testing Service (ETS)

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

Proficient plus Advanced 98 94 93 93 91
Advanced 71 72 70 63 67
Number of students tested 56 60 56 60 58
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced

Advanced

Number of students tested 1
2. African American Students

Proficient plus Advanced

Advanced

Number of students tested

3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 1 1 1
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 4 2 3 4 7
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 1 2

6. Asian

Proficient plus Advanced 100 88 94 100 100
Advanced 100 76 68 76 92
Number of students tested 13 17 19 17 12
NOTES:

12CA5
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: (Test: California Standards Test (C:

Edition/Publication Year: 2008011 Publisher: Educational Testing Service (ETS)

Testing Month

SCHOOL SCORES
Proficient plus Advanced
Advanced

Number of students tested

Percent of total students tested

99
86
56
100

May

98
85
60

100

May

98
82
56

100

May

88
65
60

0 10

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

May May

93
71
58

100

Number of students altermely assesse

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced

Advanced

Number of students tested 1 1

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested

3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 1 1 1

4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 4 2 3 4 7
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 1 2

6. Asian

Proficient plus Advanced 92 100 95 94 100
Advanced 92 82 74 82 92
Number of students tested 13 17 19 17 12
NOTES:

12CA5
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES
Proficient plus Advanced 97 96 97 95 95
Advanced 82 77 81 73 73
Number of students tested 262 246 230 232 232
Percent of total students tested 99 99 100 100 100
Numberof students alternatively asses 1 3 0 1
Percent of students alternatively assessed 100 3 100
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient plus Advanced
Advanced
Number of students tested 5 6 2 1 1
2. African American Students
Proficient plus Advanced
Advanced
Number of students tested 0 0 2 2 1
3. Hispanic or Latino Students
Proficient plus Advanced 100
Advanced 60
Number of students tested 10 8 0 1 1
4. Special Education Students
Proficient plus Advanced 73 81 83 82 86
Advanced 50 43 58 47 52
Number of students tested 27 21 17 17 21
5. English Language L ear ner Students
Proficient plus Advanced
Advanced
Number of students tested 5 4 3 3 4
6. Asian
Proficient plus Advanced 100 97 98 98 100
Advanced 96 92 83 82 65
Number of students tested 86 73 81 73 72
NOTES:

12CA5
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

Proficient plus Advanced 95 94 97 96 94
Advanced 83 77 81 79 69
Number of students tested 263 246 230 232 267
Percent of total students tested 99 99 100 100 100
Number of students alternatively asse: 1 2 0 0 1
Percent of students alternatively assessed 1 3 0 0 1
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced

Advanced

Number of students tested 6 6 1 2 1
2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 0 0 2 2 1
3. Hispanic or Latino Students

Proficient plus Advanced 100

Advanced 80

Number of students tested 10 8 0 1 1
4. Special Education Students

Proficient plus Advanced 77
Advanced 34
Number of students tested 26
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 2
6. Asian

Proficient plus Advanced 96
Advanced 87
Number of students tested 63
NOTES:

12CA5

77
a7
21

97
87
73

89
52
17

98
87
81

70
35
17

95
77
73

81
38
21

97
59
72
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